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type questions, students may have the same
questions but question number 1 on Test A would
be question number two on Test B and so on,
such that the students would be unable to use
copying as a method of cheating in examinations.
This method can also be used with objective
(multiple choice) tests as long as marking schemes
are produced for each version of the test [30].

Another strategy to limit academic dishonesty
during examinations is to mix two (or more)
groups of students at the same time who are taking
different examinations. In this way students would
not be sitting next to someone taking the same
examination. The problem of plagiarism is much
more difficult to handle with large classes. Many
universities have opted to purchase plagiarism
prevention and identification software, especially
if teaching staff members are inexperienced in
‘spotting” plagiarism or have little experience in
marking essay type questions.

Student Engagement-Active and
Collaborative Learning:

Researchers have formed a strong consensus on
the importance of active and collaborative learning
and describe strategies to promote active learning
in large classes. This section reviews literature on
active and collaborative leaming interventions and
their influence on student engagement and quality
of learning.

Active learning is about getting sfudents involved
in doing things and thinking about what they are
doing [5]. Amerom [3] analyses the above
definition and concludes that students should be
involved in the learning process and the only way
the students can construct meaning out of his/her
encounters with different types of knowledge and
experiences, is by digging into these him/herself.
To do things students must be active, there must
be movement and students must think about what
they arc doing and exercise their minds. This
means active learning strategies create a
classroom environment in which students actively
participate and engage in the learning experience
rather than sit as passive learners.
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Active learning can increase student attention and
concept retention [12]; [34]; [9]; [28], motivate
students towards further learning, assist in the
development of students’ higher order thinking
skills and require students to assess their own
degree of understanding and skill at handling
concepts or problems in a particular subject [5];
[38]; [3].

Allers and Vrekern [2] evaluated two different
teaching learning approaches during pulmonary
practical laboratory learning in physiology using
an experimental group approach where the
experiment was designed to stimulate active
learning in students. The findings of the study
revealed that when students are actively involved
in the teaching learning process, their ability to
use cognitive skills such as interpretation, judgment
and problem-solving skills is enhanced. These
results underline the importance of an active
approach towards practical/laboratory work and
emphasize ideas such as group work, cooperation,
full participation, small group discussion and the
scientific work method.

The results of a study by Lubbers [21] support
the notion that alternate learning rechniques and
technology can increase student performance on
examinations in a large lecture introductory public
relations course. Riffell and Sibley [28] report that
a hybrid course format (part online, part face-to-
face) can substantially improve the amount of
active learning in and effectiveness of high
enrollment lecture courses, where face-to-face
sessions featured active learning exercises.
Varying the instructional straiegies used during a
class period, making use of visuals during class
to focus students’ attention and to reinforce the
material presented and allowing students to
provide their own opinion and interpretation of
the material are three basic assumptions for
promoting active learning successfully in the
classroom [3].

According to Smith & MacGregor [32]
“collaborative learning” is an umbrella term for a
variety of educational approaches involving joint
intcllectual cffort by students, or students and



